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ABSTRACT
Intercultural dialogue through design, globally known as “iDiDe” (pronounced i-dee-dee) was initiated 
by an Australian university in 2011 for architecture and built environment disciplines. Set within the 
context of international education and internationalisation, which are the focus of Australian universities 
this century, iDiDe offers a model of intercultural collaboration and student engagement. iDiDe is more 
than a generic international study tour. Firstly, there is collaborative academic leadership that comes 
from institutional partnerships between Australia and five Asian nations (Malaysia, Thailand, India, 
Indonesia, Sri Lanka), secondly, intercultural dialogue and intercultural understanding underpin the 
pedagogical approach, and thirdly, iDiDe projects extend discipline specific learning into the realms of 
reality. This chapter is an expose of iDiDe. It seeks to determine what elements of the model contribute 
to intercultural collaboration and student engagement. Findings are evaluated for their impact upon 
participants. The potential for transformative learning and response to global citizenship are discussed 
along with future research.
INTRODUCTION
The Australian government under Julia Gillard, Prime Minister of Australia 2012-2013 published a White 
Paper titled “Australia in the Asian Century” to provide a plan for Australia’s future success. It called 
upon Australia and Australians to “play our part in becoming a more Asia-literate and Asia-capable na-
tion” (Australia & Gillard, 2012). Ms. Gillard’s message is a reversal of perspective of Australia being 
the dominant provider of international education that began with the Colombo Plan. The Colombo Plan, 
first introduced in 1950s saw deserving scholars from underdeveloped countries receive educational 
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scholarships in developed countries, such as the United Kingdom and Australia. The New Colombo 
Plan (NCP), launched in 2014, is the Australian Government’s signature initiative with the specific 
agenda of building a knowledge base of Asia to ensure Australian undergraduates have the skills and 
work-based experiences, to contribute to domestic and wider regional economy in the century marked 
as the “Asian century”. $100 million has been committed towards global student mobility (over five 
years) that includes internships/mentorships, flexible mobility programs, both short and longer-term, 
practicums and research. Significantly, NCP is intended to be transformational, deepening Australia’s 
relationships in the region, at the individual level and through expanding stakeholder links (Department 
of Foreign Affairs and Trade, 2014).
This chapter introduces an Australian case study of a model of global student mobility for architecture 
and built environment education called “Intercultural Dialogue Through Design” (globally known as 
“iDiDe” and pronounced i-dee-dee) iDiDe). iDiDe was initiated in 2011 through leveraging of academic 
alumni global connections formed in the 1980s, under the auspices of international education, specifically 
involving Australian graduates from Malaysia who are now academics employed in universities in both 
countries. It subscribes to the specific agenda of the NCP to achieve transformative and deep authentic 
learning experiences through a framework of intercultural learning. To date iDiDe has expanded and 
sustained partnerships to include five Asian nations (Malaysia, Thailand, India, Indonesia, Sri Lanka). 
The letters that spell the acronym “iDiDe” are an abbreviated play on the words “Intercultural Dialogue 
Through Design”. High levels of participant engagement exist intrinsically in a study tour because of the 
appeal of travel. iDiDe has drawn upon this appeal and activated enriched learning environments through 
cultural immersion and collaboration with international peers. The learning objectives and graduate 
learning outcomes are aligned with discipline specific curriculum, and strategies for an international-
ized syllabus. iDiDe acts as an intercultural collaborative platform and carries the vision to infuse future 
architects and built environment professionals with the essential skillset of a global citizen. Worldwide, 
the professions of architecture and design of the built environment look to teamwork and collaboration 
to achieve sustainable solutions. National and cultural boundaries are traversed as a matter of practice. 
Spaces that transcend cultural spheres of understanding offer learning opportunities. What is the nature 
of engagement that occurs in these “intercultural spaces”; how do they impact students who experience 
them? This chapter offers a research study of the iDiDe model in three parts. The first provides context 
to the rationale of the model. It provides an overview to internationalisation of higher education and 
introduces definitions of intercultural dialogue and intercultural understanding, as well as how these 
are used towards developing theory that underpins intercultural collaborative learning. The second 
part explains the iDiDe intentions, academic content, teaching and learning strategy, and the structure 
of delivery. Each iDiDe has both common and unique elements. A chronological history of iDiDe is 
presented as a comparative overview of the elements and the direction the programme has taken in the 
period 2011 – 2015. Each programme has been reflected upon as a trajectory of maturity. The outcomes 
have been substantiated through evaluation of participant testimonials. The final part of this chapter 
discusses the lessons learnt. The chapter concludes with direction for further research on future iDiDe 
offerings that will seek to validate these findings and to consolidate the theoretical framework for a best 
practice model of intercultural collaboration and student engagement for design.
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BACKGROUND
iDiDe founder and academic programme leader, Susan Ang, is a qualified architect and senior academic 
at Deakin University Australia. The idea for international collaboration, mutual exchange and partnership 
activity evolved through collaborative discussion with alumni academic colleagues from two Malaysian 
universities and was formalised through memorandums of understanding (MOU). Deakin University 
took the lead in setting up the programme with foundation partners, the International Islamic University 
of Malaysia and the University Teknologi MARA, Malaysia. It was agreed that the programme would 
install one institution as “host” and that the academic schedule would drive the programme and allow 
cultural immersion activities that add learning value to the academic content to be included. Deakin 
University remains the executive lead and provides overall coordinator-ship of the theme, project and 
programme schedule. This is achieved through collaboration with partners at all times. Each partner 
governs formal alignment and assessment towards coursework within their own institution. The overall 
educational approach makes this a unique initiative in terms of its immersive pedagogical phases of 
collaborative intercultural learning experiences that focus upon transcultural design collaboration. The 
pilot iDiDe comprised of seminars, field trips, workshops, lectures, and a public exhibition by the Aus-
tralian Government International Education. A further six programmes were delivered within Australia 
and Asia involving five new Indo-Pacific/Asian partners (Thailand, India, Malaysia Borneo, Indonesia). 
This expansion brought rich cultural diversity (Figure 1).
Figure 1. iDiDe students from Australia and India engaged in intercultural collaborative design studio 
on the project “Cultural Interventions for the Informal Settlements of Lal Kwan, Gurgaon, India”. 
(Photo by S.Ang, 2013)
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GLOBALISATION AND INTERNATIONALISATION OF HIGHER EDUCATION
In this century of globalisation, there are increasing movements of people, capital, goods and services 
across national boundaries. It is common to meet a colleague who will say they were born in one country, 
educated in a second, pursued employment in a third and may be contemplating further opportunities in 
a fourth. As regional economies and societies become more integrated and interdependent, this exchange 
driven by information communication technologies has evolved a knowledge-based society. In particular, 
“Generations X, Y, and Z are e-literate, they think and act globally” (Hope, 2008). Tertiary institutions 
have seen an increase in the cultural diversity of students and staff, and face the challenge of preparing 
their community to be “both consumers and producers of knowledge”. Cultural diversity brings “creative 
friction”, where strategic utlisation of global connections occurs where there are conversations across 
difference (Tsing, 2011). Tsing (2011) describes this as being in the “grip of worldly encounter”, where 
collaboration is more than a simple sharing of information, rather it is capable of creating new interest 
and identities, though not to everyone’s benefit. The term internationalisation is often confused with the 
word globalisation, though both are used interchangeably. Globalisation refers to the forces affecting the 
world such as the production of services and information technology whereas internationalisation is the 
playing out of such forces by people and ideas in the context of nation states (Webb, 2005). Since early 
2000s, the concept of internationalisation of higher education has been debated and discussed in many 
different disciplines (Harman, 2005). Knight (2004) defines it as “the process of integrating international, 
intercultural or global dimension into the purpose, functions or delivery of post-secondary education”. 
Four rationales for internationalisation are offered by Knight (2004): political, economic, academic and 
cultural. Political refers to the preservation of a nation’s individual identity. Cultural and social ratio-
nales serve to improve intercultural understanding and communication. The academic rationale is the 
traditional role of universities to strive for the highest academic standards of scholarship and research. 
However, economic rationale tends to drive the internationalisation agenda in most universities, as they 
compete to export educational services and attract increasing numbers of students (Altbach & Knight, 
2007). In a study with De Wit (1999), Knight describes two approaches to internationalisation in higher 
education. The ‘activity’ approach focuses on internationalising the curriculum, student exchanges and 
international students, while the ‘competency’ approach recognizes that students and staff need to de-
velop new skills, knowledge and attitudes. To provide intercultural teaching and learning, institutions 
providing design education need to take proactive measures which enhance and facilitate the complex 
processes involved (Teekens, 2000). Leask (2003) argues that internationalisation in different regions 
has to develop separate and unique approaches due to differing political, economic and social cultural 
factors. Institutions in Europe might aim to increase mobility of students and staff across national borders 
while those in the Oceanic region seek to foster relations with Asian neighbours.
GLOBAL MOBILITY AND INTERCULTURAL COMPETENCY
The view that greater accessibility to international travel is the path to profound transformation is backed 
by academics that will have drawn upon their own lived experience. The Australian academic workforce is 
regarded as a highly mobile one. Australia has experienced a net increase in academics through migration 
in recent decades (Bexley, James & Arkoudis, 2011). 30.8% of academics in Australia had taken steps to 
find an academic position in another country, compared with an international average of 20.5% across 
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the countries taking part in the Changing Academic Profession (CAP) survey, placing Australia second 
only to Italy in terms of academic staff mobility (Coates et al. 2009a cited in Bexley et al., 2011). The 
flow on effect suggests that Australia benefits from inflows of academics from other countries with the 
Australian Bureau of Statistics data showing 40.5% of Australian academic staff born overseas (Hugo 
2008 cited in Bexley et al., 2011). In the development of intercultural competency, engagement with 
the study aspect is critical. With high intercultural profiles of academics, there is potential to further 
understandings of intercultural competency and to ground it as a practice at universities.
Whilst it can be said younger people experience greater influence on their curiosity about other 
cultures from travel, the extent to which transcends into intercultural sensitivity depends on the amount 
of cultural interaction which occurs in their home country (Cushner & Karim, 2004). The term “global 
student mobility” was used as an all-encompassing version of international learning, regardless of the 
actual mode by which it has been gained. Education in this century is about sensitising students to cultural 
diversity and expanding curriculum in response to preparedness for “global citizenship”. To be a global 
citizen suggests a status and identity that is part of an emerging world community and having interests 
that reside with whole of community concerns.
One successful vehicle of global student mobility is a study tour. Freeman (1964) stated: “All travel 
is education.” There are variations determined by duration of study tour undertaken, focus of the pro-
gramme, destination of travel, types of activities and levels of engagement, presence or absence of 
external partners or sponsors, and others that contribute to the experience and outcomes. International 
study tours typically involve immense resources and dedicated staff. There is also risk management, 
financial accountability and complex planning required. Of note is the matter of ensuring the “right” 
kind of students are recruited – ideally, students whose personal goals may be aligned with the aims of 
the programme; students whose academic track performance warrant participation and endorses their 
contribution to the programme outcomes. A tangential outcome are students who gain the most from 
the experience will be motivated toward inspiring others to participate and be ambassadors for their 
institution. The most significant outcome is that it sparks a transformative experience at some level. The 
learning experience is implicit in the act of immersion in an environment different to one’s natural envi-
ronment. Even so, the depth and type of engagement determine the extent of impact. A one-dimensional 
programme relies solely upon observational style of learning and there is minimal “active” learning. 
Participants in group study tours reported that travel experiences have greater impact on self-awareness 
than formal education programs, as they need to negotiate tasks such as travelling times, acquiring food 
and finding their way around.
Sweet and Horman (2012) reported that their field school that saw Australian students engage in 
the Kelabit community in Bario, Malaysia facilitated a powerful cross-cultural learning experience for 
students. Findings suggested the incorporation of collaborative projects with local students is a con-
tributing factor (Guest, Livett & Stone, 2006). Others suggested that the web could be used to establish 
discussion and networks with students in another country prior to the tour itself (Duke, 2000). Due to 
varying understandings of student mobility and what it entails, and impacts varying from individual to 
individual, the experience and impact have been difficult to document (Flom, 2014; Wells, 2014). Landis, 
Bennett & Bennett (2004) argue that these experiences will be of benefit if they are followed by a period 
of self-reflection. Joubert & Whitford (2006) established that there are rich educational opportunities in 
cross-cultural learning programs in architecture. They highlighted challenges of “whole of faculty buy 
in” with regards timetabling, funding, and bilateral collaboration. Over the last five years there have been 
some international activity in the field of design education including Swinburne Faculty of Health, Arts 
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and Design (short term study tours to Vietnam, Hong Kong, Taiwan), University of Western Sydney 
(Exchange programs to Australia and Canada and Chile), Chinese School of Architecture, Tsinghua 
University of Beijing, and the Faculty of Architecture, Building, and Planning at the University of Mel-
bourne (design collaboration programme between Turkey and Japan). Study tours provide a controlled 
and regulated environment for learning to take place in an overseas destination. The model of integrating 
and developing a project with a host institution combined with industry visits and excursions to places 
of cultural significance has worked well in Europe and provides a suitable framework for expanding and 
diversifying the international student experiences into Asia. A three-week study tour may seem small in 
the scheme of international exposure; however, it provides an influential introduction to the necessities 
of a successful transnational design career.” (Kuys and Thompson-Whiteside, 2012). Opportunity to 
exchange ideas between Australia and Asia through action research methods of role-playing and reflec-
tive learning are being promoted. This is as much perceived as a response to issues of globalisation as 
it is the university’s role as gatekeeper of professional standards, new methodologies and processes of 
teaching and learning in the global century (Novoa 2010). Increasingly, intercultural sensitivities gained 
by promoting appreciation of cultural difference are one of the most important issues thought to be an 
integral part of architectural education (Kuys and Thompson-Whiteside, 2012).
INTERCULTURAL DIALOGUE AND INTERCULTURAL LEARNING
Intercultural dialogue is a concept involving communication and mediation that emerged from political 
landscapes. No universal definition is in use by public or private sectors, yet the term is readily under-
stood when broken down to its root words: “Dialogue” and “Intercultural”. “Dialogue” is a form of 
articulated communication that sees an exchange of opinions, thoughts, and ideas between two parties. 
It is the oldest and most fundamental mode of democratic conversation. It works as antidote to rejection 
and violence. Its objective is to enable us to live together peacefully and constructively in a multicultural 
world and to develop a sense of community and belonging. “Intercultural” involves two or more cultures 
and infers exchange of something of value that belongs to each culture. Intercultural dialogue is defined 
by the European Union as:
A process that comprises an open and respectful exchange or interaction between individuals, groups 
and organisation with different cultural background or world views. In this sense, intercultural dialogue 
processes or encounters are to go beyond a mere ‘tolerance of the other’ and can involve creative abili-
ties that convert challenges and insights into innovation processes and into new forms of expression. The 
“shared space” in which such processes take place can be located outside of physical spaces, situated 
in the media or in a virtual environment. (Council of Europe, 2014)
Equitable exchange and dialogue among civilizations, cultures and peoples, based on mutual understand-
ing and respect, and the equal dignity of all cultures is the essential prerequisite for constructing social 
cohesion, reconciliation among peoples and peace among nations. Intercultural dialogue is inscribed as 
one of UNESCO’s (United Nations Education, Scientific and Cultural Organisation) founding principles:
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In a globalised world with interconnected societies, intercultural dialogue is vital if we are to live together 
while acknowledging our diversity. (United Nations Educational, Scientific and Cultural Organization, 
2015)
The experience of distinctive global boundaries is increasingly becoming blurred effecting changes 
in our engagement with the diversity of cultural environments.
Cultural diversity is an essential condition of human society, brought about by cross-border migration, 
the claim of national and other minorities to a distinct cultural identity, the cultural effects of globali-
sation, the growing interdependence between all world regions and the advances of information and 
communication media. More and more individuals are living in a ‘multicultural’ normality and have to 
manage their own multiple cultural affiliations. (Council of Europe, 2014)
Collaboration and teamwork are synonymous across professional disciplines. Collaborative learning 
is a pedagogical pillar of design and built environment education and for all problem-based learning (De 
Graaf & Kolmos, 2003). Peer learning is consistent within higher education (Boud, Cohen & Sampson, 
2014). A learning outcome of the disciplines of architecture and built environment is to develop team-
working skills (team-mindedness) essential for professional practice (Nicol & Pilling (eds.), 2005; Nicol 
& Pilling, 2002). Real world experiential learning prepares students to make sense of, engage with and 
contribute to the ever expanding, complex and dynamic landscape of professional practice in the built 
environment disciplines. Collaborative learning enriches this process. Intercultural dialogue offers a start-
ing block fundamental to intercultural education. The shift from interacting with more than one culture 
(multicultural) to “intercultural” informs a collective body of research, study and knowledge referred 
to as “intercultural learning”. Discovery, personal engagement and questioning are key features. The 
understanding of intercultural dialogue as an open and respectful exchange of views between individuals 
and groups belonging to different cultures, presents the case for intercultural collaboration. It advocates 
an inclusive approach to education that moves beyond harmony, respect, appreciation and tolerance, all 
of which are emblems of intercultural understanding. In another sense, starting with the “other” brings 
about a shift in thinking from the personal to the interpersonal, focusing on what happens between people 
rather than simply who they are, a distinction Kalantzis and Cope (2005, pp. 24) described as follows:
The personal is about shaping oneself in the image of others, recognizing oneself in one’s similarity with 
other models of gender or national identity, and making oneself into one person. The interpersonal is 
about negotiating differences, and in a world of growing differences this is about strategies for finding 
common ground, collaborating with strangers and the morality of compromise. 
Architecture and built environment education should expose students to a sense of understanding 
and re-framing of known paradigms. Rather than presenting a problem, design education could start 
with an exercise on understanding which leads to architectural responses that are above the notions of 
problem solving.
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Much of what we know of institutions, the distribution of power, social relations, cultural values, and 
everyday life is mediated by built environment. To make architecture is to construct knowledge, to build 
vision. (Dutton & Mann, 1996)
Architects have been criticized for ignoring social issues, and for valuing formal expression over cul-
tural and social-behaviour needs of the users (Rapoport, 2005). Creativity should be expanded to include 
outside factors like culture, society and environment (Salama, 2007). Built environment stakeholders 
need to work responsibly together. Diversity and learning from other cultures and their solutions may 
be the way forward to a more sustainable future. Design teaching is open ended with no right answer. 
The creative design process is described as first “defining the problem, brain-storming in a group (typi-
cally about 5 in a group), evaluation and synthesis of the solution” (Salama, 1995). Teachers adopt the 
role of facilitators of learning, guiding the learning process. An example is a culturally relevant design 
exercise by Sanoff (cited in Salama, 2007) who runs “community-based design learning” field classes, 
where students collaborate with community members to design and implement projects aimed at meet-
ing the communities’ needs. Students learn to identify problems from data collection in a self-directed 
group process, and collaboration with the community develops empathy rather than competition. By 
“using the built environment as a text book”, students have to address political issues, social networks 
and sustainable challenges (Eldeen, 2003). Slimbach’s (2005) approach to intercultural learning borrows 
heavily from social anthropology, intercultural communication and international education. Slimbach’s 
(2005) transcultural person model comprises a 6-point transcultural competency that includes “perspec-
tive consciousness, ethnographic skill, global awareness, world learning, foreign language proficiency 
and affective development” and suggests this be achieved outside the realms of conventional classroom 
learning where authentic cultural conditions can be experienced live. Individuals embarking upon a 
transcultural journey as a group might discover differences as well as commonalities before discovering 
the route to unity through difference, thereby making the intercultural journey the perfect catalyst for 
design collaboration.
ACADEMIC CONTENT INTENTIONS
Collaborative pedagogy in architecture and built environment education are the aims of iDiDe. The 
learning objectives aimed to equip students with intercultural understanding and intercultural com-
munication skills alongside design collaboration skills. Learning objectives (LO) were: Identify and 
appreciate diverse cultural perspectives in design approach and outcomes (LO1); Exchange cultural 
knowledge and nuances through intensive collaborative and culturally immersive experiences (LO2); 
Reflect upon individual cultural identity and social practices and compare these with different cultures 
and social practices encountered (LO3); Extend discipline knowledge and skills in international context 
(LO4); and Practice intercultural communication (LO5). All learning objectives are linked to respond to 
graduate learning outcomes (GLO) which are: Discipline specific knowledge and capabilities: appropri-
ate to the level of study related to a discipline or profession (GLO1); Communication using oral, written 
and interpersonal communication to inform motivate and effect change (GLO2); Digital literacy using 
technologies to find use and disseminate information (GLO3); Critical thinking: evaluating information 
using critical and analytical thinking and judgement (GLO4); Problem solving, creating solutions to 
authentic (real world and ill defined) problems (GLO5), and; Self-management, working and learning 
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independently; and taking responsibility for personal (GLO6). Table 1: iDiDe Intercultural collaboration 
strategies in iDiDe programme below, identifies four strategies: 1) Diversity in student teams 2) Team 
identity 3) Intercultural project and 4) 3-phased academic structure.
INTERCULTURAL COLLABORATION STRATEGIES
Each partner university accommodates the programme structure independently within their university 
course structure and timetable and delivers a three-phased structure through both formal and informal 
learning environments. Deliverables include fieldwork research, proposals in mixed media formats that 
may include drawings, videos, reports, and journals (Figures 2-5).
Table 1. iDiDe Intercultural teaching and learning 
Strategy and Method Intentions Example Learning Objective 
(LO) Linked to 
Graduate Learning 
Outcomes (GLO)
1. Diversity in teams. Each 
student is allocated to a team 
with a diverse profile.
To create an intercultural learning 
environment.
2-3 Australian students 
and 2-3 non-Australian 
students. 
Refer Figure 2. Cultural 
diversity in student 
groups.
LO2 (GLO 1,) 
LO3 (GLO 2,4,6) 
LO5 (GLO 2, 6)
2. Team identity. Teams 
collaborate for the first time to 
complete a small group task that 
initiates “ice breaking” works 
towards team building.
This first small group task initiates “first 
contact” and encourages tolerance and 
confidence within teams 
• To respect individual contribution 
• To be conscious of self-identify, and 
increase cultural awareness. 
• To communicate respectfully. 
• To engage sensitive exchange. 
• To increase mindfulness of “other”
“Ice breaker and team 
manifesto”. 
Refer example in Figure 
3. The Ice Breaker 
Activity example of 
intercultural team 
building 
LO1 (GLO 1, 5, 7, 8) 
LO2 (GLO 1) 
LO3 (GLO 2,6 
LO4 (GLO 1,2,6) 
LO5 (GLO 2,6)
3. Intercultural project 
Projects developed 
collaboratively between 
Deakin and partners. 
Projects that respond 
strongly to considerations of 
“interculturality” and were set 
in an international setting (to 
Australian participants) were 
adopted.
• To challenge and extend knowledge. 
• To achieve authentic learning experiences. 
• To reimagine ways of seeing. 
• To achieve a group endeavour greater than 
the individual’s.
Islamic Museum 
Geelong. 
Refer example shown 
in Figure 4. Geelong 
Museum of Islamic 
Art, a collaboratively 
developed transcultural 
design brief
LO1 (GLO 1, 5, 6) 
LO4 (GLO 1,2,6) 
LO5 (GLO 2, 6)
4. 3–phased structure 
Academics collaborate with 
partners throughout.
The programme is conducted via online and 
face-to-face platforms. External guests from 
industry are invited to participate. 
Academic content draws upon discipline 
specific such as design research, and 
communication and construction technology.
Academic content. 
Readings and lectures. 
Summative assessments. 
Refer example shown in 
Figure 5. Faculty staff 
engaged in intercultural 
and inter-university 
collaboration.
LO1 (GLO 1,5,6) 
LO2 (GLO 1,6) 
LO3 (GLO 2,0) 
LO4 (GLO 1,2,6) 
LO5 (GLO 2,6)
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Phase 1: Preparation for First Contact
Student engagement is effected through seminars and workshops. This phase inducts a student. Each 
university uses this phase to prepare their own students. Inter-university and cross-national collaboration 
are initiated during this time with diverse team formation of 4-6 students. Groups engage in intercultural 
dialogue and commence engagement with the academic content. Teamwork and online communication 
allow students to identify and appreciate diverse cultural perspectives in design approaches and outcomes 
(UL01) and practice intercultural communication (ULO5).
Figure 3. iDiDe 3 Australia intercultural group outcome of icebreaker activity (Photo by S.Ang, 2013)
Figure 2. iDiDe 1 Malaysian students collaborate in a group comprising of culturally diverse members 
from Australia and Malaysia. (Photo by S.Ang, 2011)
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Phase 2: In-Country (Overseas Travel Destination 
Culturally Immersive Engagement
The second phase (14 – 21 days duration) is a study tour format. Students travel in a group to international 
partner university premises. Student engagement is intensive and delivered face-to-face in-group work-
shops, field and site visits. Learning is supplemented with immersive activities that inform and inspire 
the students. Participants work on the project and engage in social and cultural activities. Participants 
actively engage in teamwork, building confidence and knowledge through shared experiences. Spending 
time in close proximity and working to a common goal is key. Industry participants who offer valuable 
professional mentorship are invited to be involved. Students learn to appreciate diverse perspectives 
and exchange cultural knowledge (ULO 1, ULO2). Students are encouraged to reflect upon individual 
identity and social practices and compare these with others encountered; (ULO3) and extend discipline 
knowledge and skills in international contexts. (ULO4)
Phase 3: Post Travel Debrief and Reflection
Student engagement is delivered though group debriefing. This reflective phase takes place on the final 
day prior to returning home. Once home, students use this phase to work on individual work that re-
flects upon, summarises and journals the whole learning experience. This phase is for students to extend 
and apply new/adjusted ideas into their own work and allows for reflection-on-action and self-critique 
(Schön, 1983).
Figure 4. Geelong Islamic Art Museum, A collaboratively developed iDiDe transcultural project brief 
(Photo by S.Ang, 2013)
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EVOLUTION AND REFLECTION OF LESSONS LEARNT FROM 
iDiDe PROGRAMMES DELIVERED BETWEEN 2011-2015
• 2011 iDiDe 1 Kuala Lumpur, Malaysia (pilot): The pilot programme was delivered in 2011 in 
partnership with two Malaysian universities (the International Islamic University of Malaysia and 
the University Teknologi, MARA). The Malaysian Institute of Architects facilitated the involve-
ment of their professional members in various roles of guest presenters, reviewers and profes-
sional mentors. The design project was hypothetical based upon real conditions (Australian Art 
Centre). There was minimal Phase 1 engagement, rushed academic content, no cultural activity 
and ad hoc student recruitment processes. The largest challenges were identifying compatible 
timetabling between partners, managing resources, student recruitment and funding to enable the 
cost of the programme to be viable for students to take up. The use of Skype was unsuccessful, as 
Malaysian partners had restricted access. Too much emphasis was placed upon outcomes and the 
experience itself was overlooked. The 9-day itinerary was too intensive and almost all Australian 
students were affected adversely in terms of being overwhelmed and exhausted from unfamiliar 
cultural and climatic conditions. Dress code and code of conduct of Australian students visiting 
Malaysian university campuses came into question and it was a case of reacting to protocols as 
opposed being prepared. Students delighted in discovering many things that were the same about 
each other more than they did about things that were different. This notion of “same but different” 
became the inspiration for one of the teams design concepts. The success of this pilot must be 
attributed to the commitment and solidarity of the partnerships between universities. The hosting 
university helped define the role and responsibilities of a host. Feedback from participants at all 
levels were overwhelming in their praise.
• 2012 iDiDe 2 Kuala Lumpur, Malaysia: The same three universities participated in 2012 with 
a different host. Recruitment of students became more streamlined with selection processes and 
Figure 5. Faculty staff from Australia and India collaborating in iDiDe 5 India (Photo by S.Ang, 2013)
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preparation briefings embedded into timelines. Professional members were approached to take 
on a more active involvement and invited to offer up their offices for student groups to spend 1-2 
days to experience professional office environments and to work on their project under the stew-
ardship of a combined mentor team of academic and professional tutor. This added another level 
of logistics in regards inviting, briefing and managing the involvement of the architects and their 
office environments. The design project was for an Australian Malaysian Art Centre in a riverfront 
site in Kuala Lumpur. This project was similarly hypothetical and based upon real conditions. 
The Australian Government International Education Counselor in Malaysia sponsored a reception 
for the exhibition. The implementation of Phase 1 engagement made a difference in preparing 
students. There were deliberate formation of inter-university teams, targeted lectures and reading 
lists developed. A single cultural immersion activity being a day trip to a cultural heritage town 
of Malacca, 60kms outside of Kuala Lumpur was organised. The cultural activity was a welcome 
inclusion. Student feedback attested to the value in having a social environment in which students 
from each university could socialise and get to know one another informally to build relations and 
help cross the cultural bridges. Recruitment of student participants was largely still ad hoc but 
the process benefited immensely from testimonials of students who participated the year before. 
A disparity in learner engagement behaviors were keenly observed between Australian students 
and Malaysian students from the pilot experience which prompted Malaysian partners to request 
a Malaysian cultural element be integrated into the brief arguing for cultural familiarity and local 
advantage for their students to counteract the lack of confidence they felt their students carried 
when collaborating with more confident and articulate English language speakers. The overall 
travel itinerary increased to 13 days to allow study free time. Participant entry and exit question-
naires were initiated and helped to document student feedback.
• 2013a iDiDe 3 Geelong-Melbourne, Australia: The International Islamic University of Malaysia 
(IIUM) in partnership with Deakin University Australia (Deakin) applied and were successful in 
attracting a grant from the Australian Malaysian Institute (AMI) that enabled the Malaysian team 
to travel to Australia to experience an iDiDe programme in Australia, with Deakin University’s 
School of Architecture and Built Environment taking up the role of host. The Australian Institute 
of Architects were invited to be involved in a project set as a hypothetical design project that 
allowed the examination of cross cultural identities within the proposed design of an Islamic 
Museum for Geelong, Victoria. Both Deakin and IIUM were keen to provide cultural engagement 
for the students and collaborated on the design brief to ensure an equitable engagement could be 
experienced. Team building activities (later referred to as “Ice Breaker Activity) were introduced 
for the first time as an effort towards facilitating students in getting to know one another through 
less threatening and less confronting circumstances. The Ice Breaker Activity was designed to 
initiate intercultural understanding, exchange of personal and cultural background knowledge and 
to build an intercultural team identity. Students from both Malaysia and Australia especially found 
time spent with practices and professionals a rewarding experience and rated this highly.
• 2013b iDiDe 4 Bangkok, Thailand: New partner King Mongkut University of Thailand, Thonburi 
School of Architecture and Design (KMUTT) joined the iDiDe community along with the 
Siamese Institute of Architects. With students and staff from three countries (Australia, Malaysia 
and Thailand), the programme was considered to have evolved and expanded in its offering of 
enriched intercultural learning experiences. Key features that distinguish the iDiDe programme 
such as pre travel preparation, ice breaker activities, professional members active involvement 
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alongside academics, jointly developed design project, high profile government event and public 
exhibition of student outcomes and a balance of study and cultural immersion activities and as-
sessment through reflection were now well embedded into the study tour programme. The project 
(Community Art Gallery) was the first community based design project and addressed issues of 
preservation of local heritage and cultures of the river-based communities. The cultural collabora-
tion and community engagement married well into iDiDe’s transcultural agenda (Figure 6).
• 2013c iDiDe 5 Gurgaon-Delhi, India: In line with Deakin University’s international strategy to 
engage with India, Ansal University, India was identified as a strategic host. The Indian partner 
introduced the project, as it was one their 3rd year studio was already engaged with. The project 
was large in scope and groups were encouraged to develop their own brief within the context of 
the project, to offer cultural interventions for the improvement of an informal settlement. The new 
focus upon social architecture was highly rated with students valuing the social considerations as 
issues integral to architecture education. The programme trialled inter-year level students (3rd year 
and 4th year) and discovered benefits to students learning through mixed level exchange. Higher 
level students gained leadership and lower level students benefited from the mentoring of senior 
level team members.
• 2014 iDiDe 6 Miri-Bario-Kuching, Sarawak, Borneo, Malaysia: With the growing reputation 
for community based design and cultural sensitivity in Asia, iDiDe attracted a special assignment 
project whereby The Rurum Kelabit Sarawak (RKS) approached Deakin University with a brief 
to visualize and design an Eco Live Museum for the Kelabit Highland Community. The commu-
nity was located in a remote rural highland location with difficult access. The project addressed 
community concerns of preservation of intangible culture and heritage. The project demanded 
multiple travel destinations and a travelling schedule of presentation, community consultation to 
reach all the community that resided in these multiple sites. With additional challenges of a real 
life community, this was a coming of age in the iDiDE experience. The community participatory 
Figure 6. Tri-national intercultural design collaboration iDiDe 4 Bangkok, Thailand involved partici-
pants from Australia, Malaysia and Thailand. (Photo by S.Ang, 2013)
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design processes and designing on the go in unconventional areas such as street stalls, coffee 
shops, longhouses, rice fields and at airport lounges, proved the model to be adequately robust in 
its innovative teaching and learning of design, embedded study tour features and transformative 
experiences for students.
• 2015 iDiDe 7 Bali-Jogjakarta-Jakarta, Indonesia and 2016 iDiDe 8 Colombo-Ampara-Sri 
Lanka: BINUS University Indonesia joined as the seventh iDiDe partner. Scheduling of cultural 
immersion activities are now offered ahead of the design studio scheduled in the final week of the 
tour programme to provide opportunity to acclimatise to appreciate and understand something 
of the local culture and context affect participants in positive ways can be seen in the design out-
comes as well as in the student experience of the deign collaboration. Multi-sited, multi-national 
and inter-level participation through the power of academic, professional/industry and govern-
ment partnerships and a focus on cultural and community based design are the hallmarks of the 
iDiDe model. iDiDe has successfully established and delivered a transcultural agenda over a sus-
tained period of five years. At the time of writing this chapter, iDiDe programme planning is in 
place for delivery of the eight iDiDe in Sri Lanka, its fifth Asian destination and its seventh partner 
university.
SUMMARY OF EVALUATION OF PARTICIPANTS TESTIMONIALS
The strongest impacts live in the reflective voices of participants attested to in the written testimonials 
received. Formal evaluation of teaching was not available due to the small number enrolments. Participants 
were not obligated to complete any evaluation however many volunteered their feedback and provided 
testimonials. Twenty testimonials from 2012 – 2014 offering qualitative data were collected through 
invitation to participants to provide them on a volunteer basis. The qualitative data was analysed utilising 
a thematic-synthesis method drawn from a number of sources on qualitative thematic analysis methods 
(Lillyman & Bennet, 2014; Aronson, 1995 and Merriam, 1988) to identify the themes in relation to 
student participant experiences and their impacts upon intercultural learning and design collaboration. 
Prevalent themes of intercultural collaboration and student engagement were identified as “high impact”, 
“moderate impact” and “low impact” dependent upon the frequency of key words extracted from the 
testimonials. Three categories of student participants described below provided qualitative data. Two 
examples of each category of participant testimonials are included in the sections below. A further cat-
egory of participant is category D: “Non-student, partner representative, academic/professional/industry 
representative, government representative, others” is included to evidence the impact upon non-student 
participants which will be discussed more under further research.
Testimonials of Student Participant Category A: Australian 
Student from Deakin University Australia
Working in a group of 6 meant that we were subjected to five other perspectives and ideas. It teaches you 
to see things differently, altering priorities and exploring options to unify the main design intention. The 
programme was a great introduction to international collaboration and I feel much more comfortable 
with the idea of working beyond my own country borders, something that is inevitable to form part of 
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a future career in Architecture. This experience has reinforced the idea that we’re no longer confined 
to one city but instead, are part of a global community and engage in a bigger dialogue. I envision my-
self working on a global scale and am more transient as an aspiring professional. I’ve gained more 
confidence practicing in an international arena. Learning to adapt to new environments, be culturally 
sensitive, nurture human relationships, and overcome barriers. With the state of globalisation, we will 
inevitably cross paths with different  cultures and  this has allowed us to see  the  value in cultural  di-
versity. Working internationally requires new understanding of cultural issues, practices, and knowledge 
and standards. Understanding foreign clients is more difficult than domestic clients, and sometimes it’s 
about asking the right questions to offer the right solutions. Culture is ever evolving, and architecture 
responds to these changes to accommodate human life. Nearing the end of our architectural education 
is the time to forge our own path and pursue our personal interests in architecture. The best part about 
going away is coming back home and being eternally grateful for all that we have. (A1)
There many different ways you can learn. As tertiary students we do spend part of our time listening to 
others in university lectures, or reading journals and books, but it is the unique learning experience of 
the design studio that differentiates the education of architecture students. Education through doing is 
undoubtedly the most effective way to learn. The iDiDe programme has provided a unique ‘doing’ experi-
ence through the fusion of culture and design. The design process has been condensed into a week- long 
event, and as such we have learnt as much as we might in an entire semester within an extremely short 
time frame. However, it is not that we have simply learnt faster, the lessons are ones that you cannot teach, 
they cannot be replicated in a classroom but instead must be experienced through the iDiDe format. It is 
something I will recommend all students back home to be involved in. The sentiment I felt at the time of 
the closing are still true when I returned home and will resonate with me for a long time to come. (A2)
Testimonials from Student Participant Category B: 
International Student from Deakin University Australia
The programme is brilliant! It creates prospects for international students like myself to experience 
diverse environments in design. The part that impressed me the most is the opportunity of working in a 
group where almost all participants have different cultural and social backgrounds. It creates a situation 
that forces me to learn to think and make decisions quickly and amicably. It made me realise how much 
respect, patience and understanding is required. My perspectives towards design totally changed and 
grew. If I were to describe my experience in a word it would be “ENRICHMENT”. (B1)
I wish to pen my gratitude for the opportunity Deakin gave me. I truly valued and appreciated the op-
portunity provided by the IDiDe programme to an international student like me. The cultural interaction 
in a different country to solve a design problem in a short period gave me valuable experience. I truly 
hope that the iDiDe continued and more students gain this invaluable experience. I think international 
students benefit so much from taking part in an intercultural study tour like this. It makes it special there 
is focus on intercultural issues. (B2)
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Testimonials of Student Participant Category C: Non Australian 
Student from International Partner University in Asia
The collaboration between students from different institutions enabled me to communicate and exchange 
ideas between different types of cultures. Besides, it challenges my creative potential culminating in the 
formulation of my own design. Most importantly, I learnt how to adapt quickly within a short space of 
time on developing design between groups of students who had very little time to know each. Exposure. 
Networking. These two elements are some of the vital catalysts for every architecture student to develop 
and evolve towards becoming a great architect. I believe that Intercultural Dialogue through Design 
(iDiDe) is the best platform for me to search for exposure and networking between different kinds of 
culture, background and races other. In fact, architectural language and knowledge help a lot, as it is 
the main aspect that we have in common. From that, we managed to respect each other’s opinion and 
ideas. (C1)
I was really affected by the way the programme works. How you interact with several people you never 
met before and together in one group, designing a significant, cultural building in such a short period 
of time. Working with several people who possess their very own forte made me paid more respect to-
wards everyone’s idea and opinion and I think that is how architecture world works. iDiDe shows me 
that communication is architect’s greatest tool weather by your own drawings or your verbal messages. 
I found the worth and value towards the preparation of future graduates like me into global practice 
environment. To cap off my write up, I’d regard this programme as highly MOMENTOUS. (C2)
Testimonials of Participant Category D: Other Non-Student, 
Partner Representative, Academic and/or Professional/Industry 
Representative, Government Representative, Others
I am writing to congratulate Deakin University on the student mobility programme conducted in Malaysia 
in November and December 2011 for Australian and Malaysian architecture students. The “Intercultural 
Dialogue through Design is a particularly innovative example of international student engagement and 
mobility. I was pleased to attend the judging ceremony to meet the Australian and Malaysian students 
and the architects who hosted the student design teams. Australian universities have benefitted from the 
long history of engagement with Malaysia, recruiting undergraduate students in large numbers. With 
the growth in worldwide competition for students, Australia now faces increased demands for a deeper 
engagement on education that goes beyond student recruitment. Initiatives such as the Intercultural 
Dialogue through Design showcase the best of Australian education, and cultivate deeper ties between 
academics and students from both countries. I do hope Deakin will continue to lead such an impressive 
mobility project and congratulations on an excellent student mobility initiative. (D1)
iDiDe is an innovative programme of cultural exchange for university students studying architecture. 
It is successful in establishing closer ties between Australian and South East Asian architects through 
the engagement of academia in partnership with practitioners and professional associations within the 
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region. The positive opportunities provided by iDiDe to the wider profession have been recognised as a 
key ingredient as it provides a template for engagement with other professional associations throughout 
the region. I have been involved in this programme since its inception in 2010. I am now based in Kuala 
Lumpur and attached to my own design firm who continue to support iDiDe. I can attest to its the real 
and ongoing benefits already generated, not only for students themselves but critically also for partici-
pating practitioners and academics. The opportunity to meet face to face within a workshop setting has 
been invaluable, at the same time, providing the rare opportunity to raise significant issues of national 
global importance within a setting of exchange. This type of cultural exchange needs to be ongoing for 
the wider benefits to be felt in the profession and the in the future. iDiDe has already proven itself to be 
the right vehicle to enable this. (D2)
ETHICS AND APPROVALS
Approvals to conduct this research have been sought and received from Deakin University’s Human 
Research Ethics Committee, ethics approval references HA 113-114 from 26 November 2013 till 26 
November 2017 and 2010-4 from 3 November 2010 till 3 November 2014.
DISCUSSION AND SUMMARY OF ANALYSIS OF FINDINGS
From the content analysis performed, themes of intercultural collaboration and student engagement in 
relation to the impacts of grass roots collaborative design relations were identified amongst Australian 
student participants. Themes regarded as “high impact” were identified as those of highest frequency 
amongst participants (by 50% or more), “moderate impact” being those of moderate frequency (Between 
25% and 50%), and “low impact” being those of least frequency (less than 25%).
High Impact Themes
High impact themes identified included: 1) Opportunity to experience collaborative engagement and 
be exposed to an international environment. Students felt it was of direct benefit to future practice and 
career prospects in the international arena; 2) The challenge and experience of collaborating and learning 
teamwork skills with people from diverse cultural and educational backgrounds. When initially daunted 
by fears of the unknown and the unfamiliar, students found it rewarding when called upon to reflect upon 
how at first they found something quite hard to do and then by doing it, found that it was not so hard 
to do and eventually gaining confidence from the experience of “doing”. The tight time frames of the 
programme schedule actually worked to this advantage as it afforded little time to dwell on the “cannot 
do’s” to a working approach of “just do it” and then to eventually discover that one has “done it” with-
out overthinking. Many students carried preconceived expectations of having communication barriers 
and language problems. The nature of the intercultural environment levels the playing field for both 
parties on either side of the cultural fence. The expectations of the programme set the tone and attitude 
of participants such that they become mentally prepared to navigate these barriers despite expecting 
difficulties. The varied spectrum of resources made available through equal exchange amongst peers 
from different nationalities and cultural backgrounds as well as academics and professional participants 
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as “living resources” within a rich and diverse learning pool from which Australian students found 
motivating. A crucial factor was the learning environment became 100% active. Students thrived in en-
vironments where there is respect and value for the knowledge they bring to the table and they became 
motivated to both divulge and absorb knowledge more hungrily than they would in an ordinary learning 
environment where some of the time spent is in the passive. 3) The opportunity of direct exposure to 
real scenarios and real world opportunities where students were pushed to further develop design abil-
ity and expand upon their architectural knowledge through intercultural practice of communication and 
culturally and socially responsive design parameters. Students found the design parameters set within 
the projects rewarding, as it afforded challenges they felt were globally relevant. The projects that were 
set in real situations gave this factor a realistic pressure and could definitely be seen to “bring out the 
best” in the students’ performance. Working in teams meant that they had spent time building through 
new cultural friendships also added to the strong desire for individual students to perform to their ulti-
mate best, no individual student was keen be perceived as letting down their new team members; with 
each student wearing the mark of individual and collective national pride and commitment to the task 
at hand. 4) The creation of unique and enriched learning experience where students believed they learnt 
a lot in a short timeframe. They were learning in a multitude of ways and formats. During down time, 
students continued to be engaged in learning conversations with peers from both within Australian and 
from outside Australia. Students discovered more about themselves as much as they learnt about others. 
5) Students identified a deeper respect for cultural identity, intercultural peers and culture, were more 
culturally aware and felt that they were better prepared global practice, with many expressing desire to 
pursue employment in Asia.
Moderate Impact Themes
Moderate impact themes had to do with recommending the experience to future students and feelings 
of achievements. Students expressed satisfaction in successfully navigating through personal challenges 
they never thought they were capable of. Some students described the experiences as “edifying” and 
“momentous”.
Low Impact Themes
Students expressed the forward hope and expectation of catching up with their new friends from other 
countries and discussed future plans to travel and visit these destinations. Some spoke of pursuing new-
found desire to seek employment prospects and spoke about how they no longer felt the same fear of 
unfamiliarity, which could be read as new confidence to take on unknown global challenges.
Findings from Non-Student Participants (Faculties, 
Profession and Governments)
Majority of the feedback described iDiDe to be “innovative and collaborative” and that it enriches the 
knowledge of students through collaborative education and learning from each other”. There was formal 
endorsement of how the programme contributed towards cultural understanding and deeper ties between 
Australia and Asia. It was regarded to be a successful model for “international collaboration being a 
benefit to student learning”; “Collaboration and working with diverse members”; “Developing discipline 
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specific skills and knowledge” and “deeper respect for cultural identity, and “being more culturally 
aware”. The innovative aspects of teaching and learning of intercultural competency and intercultural 
understanding are key strategies and the elements incorporated into iDiDe structure, academic content 
and overall programme can be judged to be successful from the outcomes of the feedback and from 
the sustained successful deliveries. The longevity and expansion into six countries whilst retaining key 
features and elements have worked successfully to enrich knowledge of students through collaborative 
design education and a mantra of learning from each other. Government and professional participants 
have offered their impressions of how valuable the intercultural nature of the learning environment serve 
to embody cultural considerations in design. The value of linkages into Asia and building deeper ties 
between Australia and Asia through mutual respect and basic friendships are well recognised. These 
innovations set the tone for education for life and produce not just memorable but deep and transforma-
tive experiences.
FURTHER RESEARCH DIRECTIONS
This chapter provided research on the iDiDe model by explaining its concept, the theory that underpins 
the teaching and learning, and how the programme was developed from its conception. It explained the 
essential elements, the most crucial being the Australian-Asian university partnerships. The research 
relied upon critical reflective methods of inquiry to gain insight into lessons learnt. Qualitative evaluations 
were performed to determine how relevant the elements were to intercultural collaboration and student 
engagement. Positioning and branding iDiDe as a model of global mobility in Asia has allowed it to 
be successful in attracting Australian Government global mobility grant funding in the century dubbed 
“The Asian Century”. iDiDe was successful on three occasions (2014, 2015 and 2016). Moreover, it has 
demonstrated how global mobility has successfully integrated intercultural design collaboration as an 
essential component of architecture education in the 21st century. No opportunity has arisen to test the 
model in a different discipline however it could be tweaked to apply to any professional discipline that 
demands its future graduates be equipped with collaborative skills and readiness for intercultural global 
practice. In relation to how learning outcomes have responded to the desired international profile of 
Australian graduates, different criteria would have had to be used to evaluate those. The research enquiry 
was similarly interested to discover the potential for longer-term transformative learning. No data was 
collected beyond the immediate post-mortem phase and makes a case for further research to investigate 
these. One insight is that a measure of success of the impacts is the manner in which experiences are 
gained and how long lasting they remain to influence the individuals. The findings do suggest there is 
potential to continue. Observational evidence of postings amongst past participants on the iDiDe Global 
Facebook page suggests that ongoing connections have continued. The research question to ask might be 
“Are there connections made through iDiDe that may facilitate longer term connection between partici-
pants in Australia with Asia?” There are evidence of connections and communication being maintained 
through social media space such as Twitter and Instagram. However existing resources available in addi-
tion to the research methodology and ethics approval that accompanies such variable public domains of 
enquiry are not resolved at this time. An area of enquiry also excluded was academic staff engagement. 
Some findings suggested that the experience of teaching staff and of professionals who participated had 
profound influence upon the quality and success of the student learning. An example is the opportunity 
to bridge the divide in the nexus of education and practice. This chapter focused principally upon iDiDe 
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model from the Australian (Deakin University) perspective. What of the perspectives of the international 
partners? How do the different cultural perspectives combine to our knowledge of this subject?
It is acknowledged that non-variable as well as variable elements are inherent in the model. Non-
variable elements include academic intentions; content and pedagogical approach. The variables were 
the international participants, travel destinations, nature of project, involvement of external participants, 
as was the example of the Kelabit Highlands Cultural Museum project. In this example the added ele-
ment of community participatory process involved in-depth community dialogue sessions, community 
presentations and feedback opportunities conducted with individuals and community groups. As the 
community participatory process went deeper, it became increasingly apparent Malaysian partners added 
invaluable intrinsic local design knowledge and expertise of local environment. The design process was 
greatly enriched by intercultural collaborative engagement. The Malaysian team not only contributed 
valuable climate appropriate strategies, knowledge of local construction techniques and sources of lo-
cal material, they aided in the Australian team’s understanding of the cultural nuances. This case study 
offers many more lessons. Refer Figures 7, 8 and 9.
CONCLUSION
The journey of a transcultural learner begins with cross-cultural conversation and aims for empathetic 
understanding. The capacity to “put oneself in another’s shoes”—to apprehend their point of view and 
felt experiences—is prerequisite to finally taking responsibility as citizens of the global community.” 
(Slimbach, 2005). From its pilot year of offering in 2011 to 2015, iDiDe has provided opportunities 
for intercultural collaboration and student engagement to fifty-five Australian students and eighty-five 
Figure 7. Kelabit Highlands Community Museum, Miri-Bario-Kuching, Sarawak, iDiDe 6 Borneo Ma-
laysia Project (Photo by S.Ang, 2014)
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Figure 9. Field visit and study of longhouses of Kelabit Highlands, Bario, Sarawak, iDiDe 6 Borneo 
Malaysia Project (Photo by S.Ang, 2014)
Figure 8. Community dialogue Kelabit Highlands Community Museum, Miri-Bario-Kuching, Sarawak, 
iDiDe 6 Borneo Malaysia Project (Photo by S.Ang, 2014)
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non-Australian students from the Asia and the Indo Pacific nations. The diversity and nationality of 
participants represent five nations - Australia (55) Malaysia (33), Thailand (9), India (31) and Indonesia 
(12). In 2016 Sri Lanka will host an iDiDe and a minimum of 20 Sri Lankan students will interact with 
new cohorts of iDiDe participants from Australia and Asia. The iDiDe Global Facebook group shows 
almost 200 members are globally connected. Australia is the only non Indo-Pacific nation and this is 
an important initiative in the context of the Australian Government’s plan to build relations with its 
Asian neighbors. This chapter presented research on iDiDe for the first time hence it is not surprising 
that such a volume of further research has been identified. This is in no small part due to the enormous 
amounts of time, dedication, resources and effort invested over the last six years to achieve the iDiDe 
experience. What is apparent is that there is so much richness in the existing data that can be examined. 
With future iDiDe programmes, there will be further data that can offer itself to a longitudinal study. 
The “organic” nature is likely to be a defining characteristic of iDiDe. In so many ways, this quality 
also defines intercultural dialogue and intercultural understanding. This is the first paper on iDiDe. It is 
weighty in original content, and should be viewed as an opening of a doorway to intercultural collabora-
tion and student engagement. There are three areas this chapter sought to inform a reader about iDiDe. 
The first is the framework in the global mobility study tour programme operates, the second is how this 
framework has evolved, grown, matured and adapted to suit any Asian context and the third provides 
guidance for those who wish to develop a study tour that may lead to successful outcomes. The objec-
tive was to introduce iDiDe to a global audience as an Australian model of global student engagement. 
This model has shown that it not only subscribed to the Australian Government’s NCP agenda but has 
also demonstrated a vast potential for teaching deep and transformative learning through intercultural 
design collaboration. This objective, whilst it can be said has been achieved remains an open and evolv-
ing one. Refer Figures 10 and 11.
Figure 10. Group photo of students from Indonesia, Malaysia and Australia during site visit to Betawi 
village, iDiDe7 Bali-Jogjakarta-Jakarta, Indonesia. (Photo by S.Ang, 2015)
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KEY TERMS AND DEFINITIONS
Australian Student: In the iDiDe context (in our data set), a student is an Australian student participant 
if they are enrolled in Deakin University Australia and holds an Australian citizenship or residency status.
iDiDe: Intercultural dialogue through design, globally known as “iDiDe” (pronounced i-dee-dee) is 
a model of intercultural collaboration and student engagement for architecture and built environment 
disciplines. It was initiated in 2011 by an Australian university in partnership with two Malaysian uni-
versities through leverage of Australian-Malaysian alumni connections formed in 1980s. To date it has 
expanded and sustained partnerships to include five Asian nations (Malaysia, Thailand, India, Indonesia, 
Sri Lanka). The letters that spell the acronym “iDiDe” are an abbreviated play on the words “Intercultural 
Dialogue Through Design”.
International Student from Australia: In the iDiDe context (in our data set), a student is an Inter-
national student participant from Australia if they are enrolled in Deakin University Australia and holds 
a temporary resident (visa status) of Australia; or a permanent resident (visa status) of New Zealand, or 
a resident or citizen of any other country.
Non-Australian Student: In the iDiDe context (in our data set), a student is a non-Australian student 
participant if they are enrolled in an international partner university in Asia regardless of their citizen-
ship or residency status.
